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Effective Transfer Environment?

» Students can move between institutions to achieve their
academic goal

> With some planning, can progress with no loss of time, money or credit
- Will not have to repeat coursework
- But will not be credited for learning they have not achieved

Transfer arrangements are transparent and honoured

Articulation decisions are based on
> An assessment of equivalence
o principle, not prejudice

The receiving institution respects the mission and academic
environment of the sending institution

The sending institution does what it promised
System effectiveness is measured / open to scrutiny
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How to Articulate: Best Practice at a
Sending institution

» Use excellent course outline

> Provide all information necessary for assessment of
equivalence

» Do the homework
> Know what credit you want and suggest it
> Check existing transfer guide
> Consult colleagues - use your network
> Balance advice
> Decide if NO Credit is acceptable

» Submit two-course sequence together

Give yourself TIME




How to Articulate: Best Practice at a

Receiving Institution

» Know your own institution’s rules, policies, and
articulation workflow

» Understand sending institution’s context

» Base decisions on principle

» Be aware of domino effects of
> Curricular change
> articulation decisions

» Provide reasons, where feasible




Receiving Institution:
Assessing Equivalence

Content
- What'’s the appropriate match?
» Qutcomes
> Does it achieve the same things?
» Level
> Worthy of credit?
» Respecting professional autonomy




Receiving Institution:
Assessing Equivalence: DO

» Try to assign direct equivalence wherever
possible

» Where not - unassigned or elective
credit

» Keep applicability in mind
» Be clear! (e.g. preclusions, exemptions)
» Communicate, explain, notate




Receiving Institution:
Assessing Equivalence: DON'T

» Assign “no credit” unless

> Course is clearly at a lower level (e.g.
bookkeeping, not accounting; ESL, not English;
conversational, not serious language study)

> No possibility of applying the credit

» Use “individual assessment,” caveats, provisos
and restrictions, unless
> You can justify them

> They allow you to award credit where it would
not be otherwise possible




The Golden Guideline

Treat transfer students
as you would want
your own students

to be treated
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Resources for Articulating
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Case Studies
Irish 101 and 201

Questions:

1.Do you have all the information you need to
assess equivalence?

2.Would you give this course transfer credit,
and if so, what kind?

3.Do you have any advice for the instructor
or the sending institution?



Resources for Communicating




Scenario 1: Sending Institution

» You have informed the chair of your Women's Studies
Department that the course she sent in for articulation with
Humongous University (your largest receiving institution) has
been assigned No Credit by Humongous because it does not
include a final examination. The chair refuses to resubmit the
course, claiming that subjecting students to examinations
simply perpetuates the paternalistic assessment culture that
her whole course questions and rejects. You point out that the
85 students currently registered to take the course, which starts
next week, will receive no transfer credit at Humongous, but she
insists that she cannot compromise her principles on this point.
How to handle this?




Scenario 2: Receiving Institution

» The local college teaches Intermediate Financial
Accounting as a second year course, and your university
teaches it as a third year course, with a prerequisite of 60
credits of arts and science. The community college is
demanding that the course be allocated transfer credit as
a third year course, but your business department refuses,
saying that their course is obviously more rigorous. The
college points out that they use the same textbook as your
business department, and that one of your faculty
members frequently moonlights at the college to teach
the course. What to do?




Scenario 3: Receiving Institution

» The chair of your math department brings you a letter of
protest from a local college complaining that, in order to
be admitted to a second year calculus course at your
university, students from the college must achieve a grade
of B or better in their first year college calculus course.
Since students in your own institution can continue to the
hext level as long as they pass first year calculus, the letter
accuses your institution of bias. Further, it accuses your
institution of using this rule to deny admission to college
students to your commerce degree, for which calculus is

required. The letter demands that the B policy be

rescinded. What to do?




Scenario 4: Mediator

» You receive an angry call from Prof. Pepper, who teaches Kinesiology
at Metropolitan University. In the processing of responding to an
articulation request from Interior College, the course outline he was
assessing turned out to be his own course outline with someone else’s
name on it. He demands to know what you are going to do about this
Instance of “blatant plagiarism” and asserts that “this is what they call
“teaching” at Interior.” When you call the college to get the
background, the faculty member who submitted the course explained
that she attended a provincial kinesiology meeting, at which Dr.
Pepper handed around copies of his course outline, stating that in
order to get transfer credit he expected the colleges to cover exactly
what he did. She was only doing, she says, what she thought he
wanted.

» Who's right and who’s wrong, and what should you do about the
situation?
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Where to Find

» http://bccat.ca - links to all publications and to the
BC Transfer Guide and Education Planner

» http://bccat.ca/articulation/handbook/index.cfm or

» http://bccat.ca/pubs/how2articulate.pdf

» http://bccat.ca/articulation/companion/index.cfm or

» http://bccat.ca/pubs/companion.pdf

» http://bccat.ca/articulation/principles.cfm

» http://bccat.ca/outline/index.cfm

» http://bctransferguide.ca/pubs/TIPS2005.pdf
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Or Just Call...

Finola Finlay,

Associate Director

BC Council on Admissions and Transfer
Tel: 604-412-7682

Email: ffinlay@bccat.ca or
articulation@bccat.ca
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